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Abstract 

The primary factor that significantly contributes to the increased prevalence of academic underachievement 

among Pakistani students in public universities is the inadequate level of writing proficiency. Students 

encounter various challenges in English writing, such as a limited vocabulary repertoire, incorrect 

grammatical usage, insufficient motivation, an unsupportive educational setting, and a lack of self-assurance. 

The primary aim of this study is to investigate the impact of metacognitive writing strategy, specifically the 

act of evaluating one's own writing, on writing performance among Pakistani ESL learners. Additionally, this 

study seeks to explore the potential mediating role of willingness to write in this relationship. The purpose of 

this research is to address the issue of subpar writing performance and contribute to the existing literature 

on writing strategies in second language acquisition. The research design utilised in this study was a mixed-

methods approach, incorporating both a survey questionnaire and semi-structured interviews. These methods 

were employed to gather data from students enrolled in BS English programmes at public universities in 

South Punjab, Pakistan. The quantitative data analysis for the study was conducted using Smart PLS 3, 

while the qualitative data analysis employed thematic analysis. The findings of the research underscored the 

beneficial impact of utilising evaluation as a metacognitive writing strategy and the level of motivation to 

write on the writing proficiency of Pakistani English as a Second Language (ESL) learners. The present 

investigation holds significant practical implications for students, educators, policymakers, and curriculum 

developers in their efforts to enhance the writing proficiency of English as a Second Language (ESL) learners 

by implementing suitable strategies. 

© 2023 EJAL & the Authors. Published by Eurasian Journal of Applied Linguistics (EJAL). This is an open-access article 

distributed under the terms and conditions of the Creative Commons Attribution license (CC BY-NC-ND)  

(http://creativecommons.org/licenses/by-nc-nd/4.0/). 
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1. Introduction 

English is widely recognised as a global language (Marlina & Giri, 2014; Schwieter et al., 2021; Sharifian, 

2017; Tan et al., 2020), serving as a predominant mode of communication in numerous nations across the 

globe. Nevertheless, it is worth noting that in numerous nations, English is not considered a first language 

(Park, 2021). In the aforementioned nations, individuals encounter numerous challenges pertaining to the 
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accurate composition of the English language, necessitating the implementation of efficacious methodologies. 

Pakistan, like several other nations, is characterised by English not being its indigenous language. Therefore, 

it can be observed that ESL students in Pakistan encounter numerous challenges when it comes to English 

writing (Saleem & Akbar, 2020). University students, like their peers, encounter difficulties when writing in 

English (Jokhio et al., 2020), resulting in subpar writing proficiency. 

The high failure rate can be attributed to the low writing performance. In their study, Gul et al. 

(2022) examined the factors contributing to the subpar writing abilities exhibited by students in 

Pakistan. These factors encompassed a limited mastery of vocabulary, insufficient foundational 

education, the employment of erroneous grammatical structures, a dearth of motivation, an unsupportive 

educational milieu, and a lack of self-assurance. The inadequate proficiency in writing abilities among 

students in Pakistan (Arain et al., 2021) has been identified as a contributing factor to their subpar 

writing performance. According to Siddiqui et al. (2022), the acquisition of writing skills poses significant 

challenges for students hailing from non-English-speaking nations. Therefore, the improvement of 

writing proficiency is considered a highly urgent matter. Considering the fact that Pakistan is among 

the countries where English is not widely spoken, enhancing students' writing proficiency in the English 

language poses a greater difficulty. 

Annually, upon the release of results by educational boards and universities through electronic and print 

media, it becomes readily apparent to discern the prevalence of English subject failures. The writing 

performance of students in South Punjab, Pakistan, is particularly characterised by a higher prevalence of 

issues. Therefore, it is imperative to implement effective strategies to address the challenges faced by 

Pakistan's education system, particularly in relation to English as a Second Language (ESL) instruction. In 

order to tackle these concerns, the present investigation implemented a metacognitive writing approach. The 

existing body of literature suggests that the utilisation of metacognitive writing strategies has been found to 

have a beneficial impact on students' writing abilities (Karlen, 2017; Pitenoee et al., 2017; Tabrizi & Rajaee, 

2016). This research study aimed to investigate the impact of incorporating the metacognitive writing strategy 

of evaluation on the writing performance of English as a Second Language (ESL) learners. Moreover, this 

research study has introduced the concept of willingness to write as a mediating variable that lies between 

the evaluation process and writing performance. The examination of the role of willingness to write is crucial 

in order to understand its impact on writing performance. Numerous scholarly investigations have been 

conducted to explore the significance of willingness to write (Hashemian & Farhang-Ju, 2022; Kaivanpanah 

et al., 2019; Meletiadou, 2022; Sharrad & Faravani, 2021). However, the examination of willingness to write 

in conjunction with evaluating strategy and writing performance remains a relatively neglected area of 

research. 

Therefore, the primary aim of this research is to investigate the impact of utilising evaluation as a 

metacognitive writing strategy on writing proficiency, while also considering the potential mediating 

influence of willingness to write among Pakistani English as a Second Language (ESL) learners. This study 

made a substantial contribution to the field of metacognition by introducing the concept of willingness to 

write. The study's findings offer valuable insights for universities seeking to enhance students' writing 

performance through the implementation of planning strategies. Moreover, this study has made noteworthy 

pedagogical contributions, a characteristic that has been infrequently observed in prior research. Hence, this 

study has offered significant insights to syllabus designers in the development of the bachelor's programme 

curriculum within public universities. 

2. Literature Review 

2.1 Theoretical Framework of the Study 

The theoretical framework of the current study, as depicted in Figure 1, is underpinned by the theory of 

metacognition, which is employed to support the relationship being examined in the present investigation. 

Therefore, the foundation of this study is based on Flavell's (1979) metacognition theory, which serves to 

substantiate the significance of the independent variables (evaluation) and the mediating variable 

(willingness to write). The theory of metacognition suggests that “knowledge and cognition are cognitive 

phenomena” (Flavell, 1979). Understanding cognition is advantageous for various cognitive processes such as 

writing, idea recall, and subsequent learning. Similarly, the second component relies on the strategic 

organisation of cognitive processes that prove beneficial in formulating concepts for educational purposes. In 

addition, Jacobs and Paris (1987) asserted that the cognitive processes of comprehension and self-reflection 

in relation to memory are integral aspects of metacognition. As stated by Jacobs and Paris (1987), it has been 

observed that the metacognitive knowledge of procedures has the potential to be transferred to individuals' 

cognitive processes. Thus, in accordance with Flavell's (1979) metacognition theory, the utilisation of 

metacognitive writing strategies, specifically the act of evaluation, plays a pivotal role in the production of 

high-quality written work. 
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Figure 1. Theoretical Framework of The Study Showing the Relationship Between Evaluating, Willingness 

to Write and Writing Performance. 

2.2 Evaluating as Metacognitive Writing Strategy 

The evaluation phase of the metacognitive writing strategy corresponds to the preceding stages of planning 

and monitoring (Panahandeh & Asl, 2014). Rahimi and Katal (2012) suggest that the evaluating stage pertains 

to the self-assessment of learners' performance. The evaluation of the goals set during the planning stage and 

the actions carried out during the monitoring stage is conducted in the final stage of evaluation (Qin & Zhang, 

2019). Phakiti (2006) identified four dimensions for evaluating the stage of metacognitive strategy, namely: 

performance checking, meaning assessment, self-testing, and accuracy checking. These dimensions are 

commonly employed to assess the performance of learners during the evaluation phase. The evaluation stage 

involves assessing performance by comparing the predetermined goals established in the earlier stage with the 

actual outcomes of the task (Ku & Ho, 2010). The enhancement of learning performance is imperative and can 

be achieved through the evaluation of performance (Goctu, 2017). The self-evaluation is necessary as it helps to 

learn from mistakes and not repeat the same mistakes (Zhang & Seepho, 2013). 

On the other hand, learners who do not prioritise the use of metacognitive strategies exhibit lower levels 

of motivation, and their performance is comparatively inadequate when compared to learners who employ 

metacognitive strategies effectively (Diaz, 2015). The evaluation phase of the metacognitive strategy allows 

learners to assess the precision of their task execution (Lai, 2011). It is important to check the accuracy 

according to the set goals at the first stage of planning a metacognitive strategy and the results of the 

monitoring stage (Wen, 2012). The learners have intentions to acquire knowledge and execute their assigned 

tasks, yet encounter challenges in doing so (Chou, 2017). The second stage of metacognitive learning 

facilitates the identification and correction of errors, while the third stage serves to evaluate the types of 

errors that were rectified in the second stage (Safari & Meskini, 2016). In the words of Lv and Chen (2010), 

the learning process is characterised by its continuous nature. By incorporating metacognitive strategies, 

learners have the ability to enhance their learning experience and achieve improved performance outcomes. 

2.3 The Relationship Between Evaluating and Writing Performance 

According to Stallings and Tascione (1996), the assessment of one's own abilities by students plays a 

crucial role in enhancing their writing and reading skills. According to Walshe's (2015) findings, students' 

performance consistently affects their ability to write, and the assessment of their work has the potential to 

improve that ability by pointing out areas for improvement. As per Pourfeiz's (2022) study, it was determined 

that the assessment procedure plays a significant role in enhancing students' educational outcomes and 

overall academic achievement. As stated by Allagui (2014), the use of WhatsApp as a means of communication 

has the potential to enhance students' writing skills, as it provides an avenue for evaluating their written 

work. Based on the findings of Geng and Razali (2022), the use of an automated writing evaluation programme 

has been shown to effectively enhance students' writing performance, thereby promoting more effective 

learning outcomes. The utilisation of the analytic scoring rubric has been identified as an effective approach 

for enhancing students' writing proficiency, as it facilitates the assessment of their writing style (Geng & 

Razali, 2022). The study conducted by Azizi et al. (2017) examines the impact of metacognitive strategies, 

specifically planning, monitoring, and evaluation, on the writing performance of Iranian learners in English 

language classes. 

Willingness to Write Writing Performance  
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In a similar vein, Aglina et al. (2020) argue that fostering metacognitive awareness among students can 

be a viable approach to alleviate anxiety and enhance their writing proficiency. This is due to the fact that 

such strategies enable students to engage in self-regulation processes, including self-planning, monitoring, 

and evaluating their written work. According to the findings of Espin et al. (2017), it was determined that the 

writing abilities of students in special education could be enhanced through the implementation of self-

awareness and self-evaluation strategies in their written work. In contrast, Olasina (2017) found that the 

utilisation of learning evaluation strategies through YouTube can enhance the writing performance of 

learners in situations where teacher access is limited. In a similar vein, Festas et al. (2015) observed that the 

writing proficiency of Portuguese students exhibited potential for enhancement through the implementation 

of self-regulated strategies, resulting in improved academic outcomes. Furthermore, Sarkhoush (2013) asserts 

that students who are acquiring English as a second language demonstrate enhanced writing abilities when 

they possess a favourable mindset and a strong belief in their ability to effectively manage and enhance their 

writing skills, ultimately leading to outstanding performance. Finally, from the review of literature, this study 

proposed the following hypotheses; 

Hypothesis 1. Evaluating has a positive role in the promotion of writing performance of ESL learners. 

2.4 The Relationship Between Evaluating and Willingness to Write 

Willingness refers to the inherent quality or state of being mentally and emotionally prepared to 

undertake a particular action or task. The present study investigates the concept of willingness within the 

context of English as a Second Language (ESL) students. This study examined the correlation between the 

inclination to engage in writing activities and the utilisation of metacognitive strategies, as well as the 

subsequent impact on the writing proficiency of English as a Second Language (ESL) students enrolled in 

tertiary education institutions. It is imperative for students to possess a strong inclination towards enhancing 

their writing skills. The improvement of students' writing is contingent upon their willingness to engage in 

the process. The significance of willingness to write has been extensively examined in multiple studies (Chung 

& Leung, 2016; Le et al., 2019; Liang et al., 2019; Madeng & Palanukulwong, 2019; Sharrad & Faravani, 

2021). However, its association with writing performance and its evaluation as a metacognitive strategy have 

not been thoroughly discussed. Hence, the present study examined the correlation between the inclination to 

engage in writing activities and the writing proficiency of Pakistani English as a Second Language (ESL) 

learners. 

The existing literature does not establish a clear connection between the act of evaluation and an 

individual's inclination to engage in writing activities. Nevertheless, a number of scholars have 

engaged in discourse regarding the correlation between metacognitive writing strategies and the 

inclination to engage in writing activities. McCarthy et al. (1985) posited that the enhancement of 

writing performance and the cultivation of a willingness to write are contingent upon the presence of 

self-efficacy and self-evaluation. De Bernardi and Antolini (2006) conducted a study that showed how 

teachers' interventions for students' self-evaluation can impact their inclination towards 

argumentative writing. In addition, the study conducted by Suwanarak (2018) determined that self-

evaluation has a significant influence on the English writing proficiency of young learners in Thailand 

who are participating in an English language course. According to Kissau et al. (2010), the inclination 

to engage in writing activities is impacted by the instructional methods employed in second language 

learning, which have been found to have a significant effect on learning outcomes. Moreover, the study 

conducted by Karlen and Compagnoni (2017) yielded the finding that metacognitive strategies, 

specifically the act of evaluating one's writing, play a crucial role in enhancing writing skills. The 

researchers highlighted the importance of strategic planning, which involves a proactive approach to 

engaging in the writing process. Finally, it is proposed that; 

Hypothesis 2. Evaluating has a positive role in the promotion of willingness to write of ESL learners. 

2.5 The Relationship Between Evaluating and Willingness to Write 

In contemporary society, writing is widely regarded as a discipline that has reached a level of maturity. 

However, in the past, there was a prevailing belief that writing possessed a high degree of 

multidimensionality, complexity, and intricacy, with numerous affective and cognitive factors exerting 

influence on its practice (Aglina et al., 2020; Zohoorian, 2023). The importance of developing and attaining a 

high level of proficiency in writing has grown. According to scholarly researchers, writing is considered a 

significant component, particularly in the instruction of language skills. One of the significant unresolved 

issues that confronts us is the investigation of cognitive and affective factors that impact writing proficiency. 

This paper presents a range of alternative approaches for addressing various issues, with a particular focus 

on investigating the correlations between individuals' inclination to engage in writing activities and their 

subsequent writing proficiency. 

Based on the findings of a study conducted by Sharrad and Faravani (2021), there exists a significant 

relationship between students' willingness to write and their writing performance in Iraq. The researchers 
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argue that when students possess a strong sense of willingness, they are more likely to be motivated and 

consequently produce higher-quality written work. Hashemian and Farhang-Ju (2022) have provided 

evidence to support the notion that computer-mediated feedback plays a crucial role in enhancing the 

motivation and writing proficiency of second language learners. Moreover, Izawa et al. (2017) provided an 

explanation that highlights the significant impact of self-efficacy and willingness to write on students' 

academic writing programs. This correlation serves as a motivational factor for students, ultimately leading 

to improved performance. Madeng (2019) asserts that the utilisation of the dialogue journal writing technique 

plays a crucial role in fostering learner motivation and subsequently enhancing their writing performance, as 

it taps into their intrinsic desire to engage in writing activities. 

According to the study by Kaivanpanah et al. (2019), the act of writing can effectively mitigate mental 

obstacles to learning and enhance students' writing and reading abilities. Rafiee and Abbasian-Naghneh 

(2020) posit that the inclination to engage in writing activities plays a crucial role in enhancing classroom 

involvement, as students exhibit greater motivation to excel when exposed to various instructional strategies 

within the educational setting. In a recent study conducted by Zhang et al. (2023), it was observed that there 

exists considerable variation in the level of writing motivation among individual students, which 

subsequently influences their writing performance (reading and writing). Hence, from the aforementioned 

discussion, following direct and indirect hypotheses is proposed; 

Hypothesis 3. Willingness to write has a positive role in the promotion of writing performance of ESL learners. 

Hypothesis 4. Willingness to write mediates the relationship between evaluating writing performance of ESL learners. 

3. Methodology 

The research design utilised in this study was a mixed-methods approach. This methodology enables a 

comprehensive comprehension of a research issue within a particular discipline through the utilisation of diverse 

data sources and analytical methodologies (Creswell, 2002; Tashakkori & Teddlie, 2003). The study utilises a 

sequential explanatory mixed-methods research design, as illustrated in Figure 2. The primary objective of this 

study is to employ a sequential research design in order to evaluate the multiple variables utilised in this study. 

Initially, a large sample will be examined using the quantitative research method to assess these variables. 

Subsequently, a smaller sample will be utilised to conduct qualitative research, allowing for a more in-depth 

investigation of all the constructs involved, as articulated by Molina-Azorín (2007). 

 
Figure 2. Explanatory Sequential Design. 

Source: Creswell (2009) 

Pakistan is comprised of four provinces, namely Baluchistan, Punjab, Sindh, and Khyber Pakhtunkhwa, 

in addition to the federally administered Islamabad capital territory. Nevertheless, the scope of the present 

study is restricted to the southern region of Punjab. The data was gathered from students enrolled in public-

sector universities located in the southern Punjab region of Pakistan. The justification for exclusively focusing 

on public sector universities is rooted in the assertion made by Bilal et al. (2013) that a majority of students 

enrolled in public sector institutions demonstrate subpar performance in English writing assignments. The 

present investigation utilised a stratified random sampling technique, which was deemed the most 

appropriate approach for this particular study. A subset of the sample was selected from each of the six 

universities (strata) based on their respective populations. In the region of South Punjab, Pakistan, there are 

a total of six public universities that offer undergraduate programmes in the field of English. 

Krejcie and Morgan's (1970) table served as the basis for determining the sample size for the current 

study. Based on the data presented in this table, it can be inferred that in order to obtain a representative 

sample from a population size of 1,700, a minimum sample size of 313 is recommended. The current study's 

population is estimated to be around 1,660 individuals, as indicated in Table 1. In order to enhance precision, 

the present study opted for a sample size of 500. This study involved the distribution of 500 questionnaires to 

first-semester students pursuing a Bachelor of Science degree in English across various public universities. 

A total of 350 questionnaires were collected and subsequently utilised for data analysis through the 

application of the partial least squares (PLS) methodology. Furthermore, interview protocols were formulated 

in order to facilitate the administration of semi-structured interviews with the student participants. Table 1 

presents the scale items utilised for evaluation purposes, while Table 2 displays the scale items pertaining to 

the willingness to engage in writing activities, accompanied by the interview protocols. The assessment of 

writing proficiency is conducted through the administration of English writing examinations. Furthermore, 

Table 3 presents the reported data statistics. 
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Table 1. Scale Items of Evaluating. 

Item No. Scale Item Source 

01 While writing English, I prefer self-evaluating the language. 
Madeng and 

Palanukulwong 

(2019) 

02 While writing English, I prefer self-evaluating the organization of the text. 

03 While writing English, I prefer self-evaluating the content. 

04 While writing English, I prefer self-evaluating future improvement in the text. 

Table 2. Scale Items of Willingness to Write. 

Item No. Scale Item Source 

01 I am willing to develop notes in English. 

Zhang and Qin (2018) 

02 I am willing to write in English whether there are grammatical errors. 

03 I am willing to read and respond to mistakes to my friend English writing. 

04 I am willing to write journals in English. 

05 I am willing to write down what happens in my daily life in English. 

06 I am willing to write dialogue journal outside classroom. 

07 I am willing to improve my English writing skills through writing practice. 

Interview Protocols 

(a) How does self-evaluating the language while writing help you compose the text better? 

(b) How does self-evaluating the organization of the text while writing help you compose the text better? 

(c) How does willingness to take notes in English affect your English writing composition? 

(d) How does willingness to write in English, irrespective of grammatical errors, affect your writing 

composition? 

(e) How does willingness to write down what happens in your daily life in English affect your writing 

composition? 

(f) How does willingness to practice writing in English affect your writing composition? 

Table 3. Data Statistics. 
 No. Missing Mean Median Min Max SD Kurtosis Skewness 

EVA1 1 0 3.883 4 1 5 1.045 -0.123 -0.714 

EVA2 2 0 3.586 4 1 5 1.091 -0.324 -0.525 

EVA3 3 0 3.711 4 1 5 1.082 -0.127 -0.683 

EVA4 4 0 3.723 4 1 5 1.106 -0.504 -0.593 

WTW1 5 0 3.683 4 1 5 1.154 -0.441 -0.625 

WTW2 6 0 3.857 4 1 5 1.057 0.586 -0.952 

WTW3 7 0 4.1 4 2 5 0.688 -0.14 -0.344 

WTW4 8 0 4.126 4 2 5 0.722 -0.75 -0.286 

WTW5 9 0 3.957 4 1 5 0.898 1.291 -0.985 

WTW6 10 0 3.794 4 1 5 1.03 0.018 -0.683 

WTW7 11 0 3.846 4 1 5 1.005 0.243 -0.822 

WP 12 0 4.123 4 1 5 0.935 0.829 -1.028 

Note: PLA = Planning; MON = Monitoring; EVA = Evaluating; WTW = Willingness to Write; WP = Performance 

4. Findings 

4.1 Quantitative Data Analysis and Findings 

Partial Least Squares Structural Equation Modelling (PLS-SEM) was employed to conduct quantitative 

data analysis. The Structural Equation Modelling (SEM) technique was utilised in this study through the 

utilisation of the Smart Partial Least Squares (PLS) software. PLS-SEM has been highly endorsed by 

numerous prior studies (Alsedrah, 2023; Hair Jr et al., 2020; Hair Jr et al., 2021; Hair Jr et al., 2014). Prior 

to conducting data analysis to test hypotheses, it is imperative to establish the reliability of the data. Multiple 

studies employ diverse criteria to assess reliability. Nevertheless, the present study implemented the 

suggested procedures when employing Partial Least Squares Structural Equation Modelling (PLS-SEM). The 

measures encompass factor loadings, Cronbach's alpha (α), and composite reliability (CR), in addition to the 

factor loading of each item within the scale. Table 4 demonstrates that each of the scale items exhibits factor 

loadings exceeding 0.5, composite reliability (CR) values surpassing 0.7, and Cronbach's alpha (α) coefficients 

exceeding 0.5. The process of Partial Least Squares Structural Equation Modelling (PLS-SEM) is illustrated 

in Figure 3. 



Razzaq & Hamzah / Eurasian Journal of Applied Linguistics 9(3) (2023) 48-62                                           54 

 

 
Figure 3. PLS-SEM Process. 

Table 4. Factor Loadings, α, CR and AVE. 

Construct Items Loadings Alpha CR AVE 

Evaluating EVA1 0.571 0.857 0.908 0.719 
 EVA2 0.908    

 EVA3 0.939    

 EVA4 0.918    

Willingness to Write WTW1 0.745 0.802 0.862 0.556 
 WTW2 0.739    

 WTW5 0.778    

 WTW6 0.768    

 WTW7 0.695    

Writing Performance WP 1 1 1 1 

Table 4 demonstrates that the average variance extracted (AVE) exceeds the threshold of 0.5, indicating 

satisfactory convergent validity. Additionally, the composite reliability (CR) surpasses the threshold of 0.7, 

further confirming the convergent validity. The present study employed the heterotrait-monotrait ratio 

(HTMT) to establish discriminant validity, as suggested by Henseler et al. (2015). The criteria proposed by 

Henseler et al. (2015) represent a novel and sophisticated approach for assessing the correlation between 

scale items of variables. Gold et al. (2001) state that in order to attain discriminant validity when employing 

the heterotrait-monotrait ratio of correlations (HTMT), it is necessary for all values to be below 0.9. Table 5 

demonstrates that all the recorded values are below 0.9. Figure 4 also demonstrates this. 

Table 5. Heterotrait-Monotrait Ratio of Correlations-HTMT (Discriminant Validity). 
 Evaluating Willingness to Write Writing Performance 

Evaluating   

Willingness to Write 0.726   

Writing Performance 0.541 0.765  

 
Figure 4. HTMT (Discriminant Validity). 
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The structural model constitutes the subsequent stage of Partial Least Squares Structural Equation 

Modelling (PLS-SEM), wherein the objective is to investigate the associations (Cheah et al., 2018; Hair & 

Alamer, 2022; Ringle et al., 2012; Shiau et al., 2019) among the constructs of evaluation, willingness to write, 

and writing performance. T-statistics, also known as t-values, were used to assess the significance of the 

relationship, with a threshold value of 1.96 or higher. The beta coefficient provides insight into the direction 

of the relationship. Consequently, hypotheses exhibiting t-statistics exceeding 1.96 (t-value > 1.96) were 

deemed to be statistically significant. The findings are presented in Table 6 and Figure 5, indicating that the 

impact of evaluation on writing performance is not statistically significant, while it has a statistically 

significant effect on the willingness to write. In addition, there exists a noteworthy correlation between the 

inclination to engage in writing activities and the subsequent level of writing proficiency. Furthermore, it is 

worth noting that the mediation effect holds significant importance, as indicated in Table 7 and Figure 6. 

Table 6. Direct Effect. 
 Relationship β Mean SD T Statistics P Values Decision 

H2 Evaluating -> Willingness to Write 0.279 0.281 0.059 4.712 0 Supported 

H1 Evaluating -> Writing Performance 0.094 0.087 0.087 1.083 0.279 Not Supported 

H3 Willingness to Write -> Writing Performance 0.424 0.423 0.078 5.461 0 Supported 

 
Figure 5. Direct Effect. 

Table 7. Indirect Effect. 
 Relationship β Mean SD T Statistics P Values Decision 

H4 
Evaluating -> Willingness to Write -> Writing 

Performance 
0.118 0.119 0.034 3.512 0 Supported 

 
Figure 6. In-Direct Effect. 

4.2 Qualitative Data Analysis and Findings 

4.2.1 Findings on the Relationship Between Evaluating and Willingness to Write 

This section examines the impact of assessment on the writing proficiency of Pakistani English as a 

Second Language (ESL) learners. The consensus among the interviewees, specifically R1, R2, R3, R4, and R6, 

with the exception of R5, is that the evaluation process holds significant importance in the realm of text 
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composition. The incorporation of a strategy for evaluating one's writing during the process of composing a 

paragraph holds significant significance in enhancing the overall quality of the written composition. All of the 

participants in the interviews acknowledged the significant role that language evaluation and text 

organisation play in enhancing writing performance (Figure 7). In previous studies, R1 has employed the 

method of self-evaluation and acknowledged its beneficial impact on writing composition, specifically in terms 

of enhancing the appropriateness of the text. The identification of errors in paragraph structure can be 

achieved by correctly placing sentences in their appropriate positions. 

Self-evaluation helps me in text composition. I often use the process of evaluation after writing the text 

because evaluation of language has key importance to examine the suitability of the text.  (R1) 

According to my opinion [pause], during self-evaluation, organization of the text is important because it 

assist me to identify the errors in the structure of the paragraph. For example, it assists me to select the right 

place for the sentences in the paragraph which is important in writing composition. (R1) 

R2 discussed the utilisation of self-monitoring as a means of enhancing one's writing skills. It was 

explained that self-monitoring allows for the identification of areas that require improvement, ultimately 

leading to the production of higher quality compositions. Nevertheless, R2 alluded to a noteworthy encounter 

wherein the advantages of self-monitoring are contingent upon the writer's state of preparedness and level of 

motivation. 

Most of the time I get several points of improvement while evaluating the text which helped me to 

compose the text better. On the other hand, when I am not ready or not motivated for self-evaluation, it does 

not show much improvement. (R2) 

As I mentioned in previous question, self-evaluation can help me to compose the text better, however, it 

is based on my level of readiness to do this task. (R2) 

According to the research conducted by R3, the second stage in the writing process involves engaging in 

reading activities. Reading serves the purpose of facilitating self-evaluation and organising the written text 

in a coherent and appropriate manner. The promotion of text organisation contributes to the enhancement of 

reader interest by improving consistency across different sections of the text. 

Normally I read the passage after finishing the writing to examine various errors in the text. The second 

process of reading after writing the text has several benefits because it helps me to evaluate myself and 

arrange the text in the right direction. (R3) 

I focus on organization of the text because it led to an increase in interest of the reader due to the better 

consistency in various parts of the text. (R3) 

As stated in R4, self-evaluation is advantageous for the process of writing composition. However, the 

extent to which one benefits from self-evaluation is contingent upon the writer's personal inclination towards 

engaging in such self-assessment. R4 elaborated on the notion that a lack of interest at a low level does not 

result in favourable outcomes in terms of self-evaluation. Furthermore, the promotion of text composition by 

an organisation can yield a comprehensive representation of the entire text. However, it is important to note 

that the effectiveness of this approach is contingent upon the writer's level of engagement and enthusiasm. 

Although self-evaluation can improve my writing composition, sometimes it does not show influence on 

writing composition of other students. Because there are several factors influences on writing composition. 

For example, interest of a write towards self-evaluation is important. The low level of interest in self-

evaluation by a writer may not improve the writing composition. (R4) 

Better organization of the text can portray the good picture of whole text, but it depends on the interest 

of the writer. The writers having low level of interest may not get good results from self-evaluation. (R4) 

As stated in R5, the self-evaluation process can only be beneficial if one fully commits their attention and 

interest to its application. R5 holds comparable perspectives concerning the structuring of the written content. 

I do not use the self-evaluation process regularly, but rarely do I find a significant role in writing 

composition when I have proper intention and interest to apply self-evaluation process. (R5) 

Yes [pause], organization of the text in self-evaluating process may improve the writing composition but 

it completely dependent on the intention and interest of the writer. (R5) 

The positive effects of self-monitoring in writing composition were recognised by R6. Additionally, 

effective text composition necessitates the organisation of the written content. 

Self-evaluating the language while writing a text is vital for better writing. Along with the other factors, 

the self-evaluating the language is the important factor which require while text composition. (R6) 

Because the organization of the text is important for better writing, therefore, it is also important for 

better text composition, it help me a lot while writing flow. (R6) 
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Figure 7. Summary of Findings on The Relationship Between Evaluation and Writing Performance. 
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The importance of developing a propensity for note-taking was emphasised by R1, as it facilitates the 
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Previous studies have observed that a proactive approach to note-taking has been beneficial in the process 

of acquiring proficiency in the English language. Nevertheless, the effectiveness of this approach relies on the 

student's level of dedication to generating notes and their proficiency in utilising those notes efficiently. The 

importance of developing a passion for writing is underscored by its beneficial influence on one's writing skills. 

The results of study R2 suggest that participating in the practice of writing about everyday life experiences 

can lead to improvements in vocabulary acquisition as well as enhance the organisation and flow of one's 

written compositions. 

The main objective of R3 is to develop comprehensive study materials that support improved learning 

outcomes and foster the achievement of higher levels of proficiency. The willingness to participate in writing 

activities can also play a role in identifying and correcting grammatical errors. Motivation is a significant 

determinant that can augment the performance of writing compositions. According to R3, engaging in the 

practice of paragraph writing about daily life in English can serve as a valuable exercise to improve one's 

skills in this language. This exercise offers an opportunity for regular practice, allowing individuals to become 

more proficient in their writing abilities. Additionally, it enables writers to complete their tasks in a timely 

manner and assists them in accomplishing their desired objectives. 

Based on R4, the willingness to engage in note-taking can offer benefits by expediting the process of 

acquiring proficiency in the English language. The act of taking notes affords me the chance to engage in 

iterative review and revision of the chapter, thereby augmenting my comprehension and fostering a deeper 

level of understanding. Furthermore, R4 suggests that the absence of willingness hinders the improvement 

of my performance. 

According to R5, the degree of preparedness is crucial when carrying out writing tasks. Furthermore, the 

structure of the text can be efficiently regulated through the presence of a pronounced inclination or 

aspiration. Examining the subject matter of everyday existence possesses the potential to enhance an 

individual's fundamental aptitude in the English language, albeit with a somewhat restricted influence. In 

addition, the act of consistently engaging in writing exercises can also have a positive impact on the 

development of one's writing skills. 

R6 also reported similar findings in relation to participants' inclination to engage in writing activities 

and their subsequent level of writing proficiency. Based on the findings, there is a positive correlation between 

the inclination to engage in writing activities and the probability of recognising and correcting grammatical 

errors, thereby improving the overall quality. Furthermore, the sixth rule (R6) emphasises the significance of 

possessing a proactive attitude towards writing, as it can contribute to the detection and rectification of errors, 

thereby augmenting one's writing aptitude. 

5. Discussion and Conclusion 

There is a lack of significant correlation between the evaluation process and the writing performance of 

Pakistani English as a Second Language (ESL) learners. Based on the results of the study, no significant 

correlation was observed between the assessment of individuals and their writing proficiency. Hence, the 

incorporation of an evaluative approach during the writing process does not yield any discernible impact on 

the writing proficiency of Pakistani English as a Second Language (ESL) learners. On the contrary, prior 

research conducted on the correlation between the assessment of writing and writing performance has 

demonstrated a substantial association between the two variables. The findings of previous research have 

underscored the beneficial impact of assessment on writing proficiency. In a study by Karlen (2017), the focus 

was on examining the connections between metacognitive strategies, academic writing, self-regulated writing, 

and writing performance. The findings of the research revealed a noteworthy correlation between the 

utilisation of evaluating strategies and writing performance. Moreover, Qin et al. (2022) examined the 

correlation between metacognitive strategies and writing proficiency and found that among the various 

strategies, the act of evaluation had a significant impact on the participants' writing performance. 

Nevertheless, this study found no significant correlation between the assessment of strategy and the writing 

proficiency of Pakistani ESL learners of English. Therefore, the findings of the present study are incongruent 

with the outcomes of prior research. 

The study's findings underscored the notable correlation between the act of evaluating and individuals' 

inclination to engage in writing. A positive beta coefficient was observed in this association, indicating a 

positive correlation between the act of evaluating and the willingness to engage in writing. Therefore, it can 

be observed that the use of monitoring as a metacognitive writing strategy has the potential to enhance the 

inclination to engage in writing activities among English as a Second Language (ESL) learners from Pakistan. 

Therefore, enhancing the willingness to write can contribute to the effective implementation of evaluation 

strategies among Pakistani ESL learners of English. The correlation between the assessment of writing and 

the inclination to engage in writing has received limited attention in prior scholarly investigations. The 

literature addresses the concept of willingness to write in various other contexts, but it does not directly 

discuss its evaluation as a metacognitive writing strategy. Furthermore, the study's findings demonstrate the 
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significant impact of the inclination to engage in writing as a metacognitive writing strategy on the writing 

proficiency of Pakistani English as a Second Language (ESL) learners. The inclination to engage in writing 

has been demonstrated to be a significant factor in writing proficiency, as it plays a crucial role in enhancing 

writing performance by facilitating the evaluation of writing strategies. Based on the research findings, it can 

be observed that the inclination to engage in writing activities demonstrates a favourable impact of the act of 

evaluation on the overall performance of writing tasks. 

5.1 Implications of the Study 

This study examined the correlation between the utilisation of evaluation as a metacognitive writing 

strategy and the level of motivation to engage in writing activities among English as a Second Language 

(ESL) learners, a topic that has not been adequately explored in prior research. The present study examines 

the association between individuals' inclination to engage in writing activities and their subsequent 

performance on writing tasks, a topic that has received limited attention in existing scholarly literature. 

Therefore, this study made a valuable contribution by examining previously overlooked relationships. 

Furthermore, this research made a valuable contribution to the existing body of knowledge on metacognition, 

as originally proposed by Flavell (1979), by highlighting the significant influence of the willingness to write 

on the process of evaluating and subsequent writing performance. In addition to its academic implications, 

the present study holds significant practical implications for a range of stakeholders, including students, 

educators, policymakers, and curriculum developers. The study's results indicated that the implementation 

of metacognitive writing strategies, specifically the process of evaluation, had a beneficial impact on the 

writing proficiency of English as a Second Language (ESL) learners from Pakistan. Hence, it is recommended 

that both students and teachers incorporate metacognitive writing strategies, specifically the practice of 

evaluation, in order to improve writing proficiency. 

6. Limitations and Future Direction 

The present investigation examined a specific metacognitive writing strategy, namely evaluation. 

However, previous studies have presented a number of metacognitive writing strategies. Therefore, it 

is imperative for future research endeavours to incorporate a comprehensive examination of additional 

crucial tactics, including strategic planning and diligent monitoring. Moreover, the present 

investigation focused on a particular geographic area within Pakistan for the purpose of conducting 

the study. The focus of this analysis is limited to the southern region of the Punjab province in 

Pakistan. In order to enhance the outcomes of future studies, it is advisable to incorporate a broader 

range of provinces into the research. Furthermore, this study aimed to investigate the issue of writing 

proficiency within the context of public universities. Nevertheless, this issue is also prevalent within 

private universities. Thus, it is recommended that future research endeavours take into account both 

public and private universities. 

References 

Aglina, E. F., Rohmatillah, R., & Syamsiah, N. (2020). The Correlation Between Students’ Metacognitive 

Awareness and Their Anxiety in Writing Performance. English Education: Jurnal Tadris Bahasa 

Inggris, 13(1), 63-74. doi: https://doi.org/10.24042/ee-jtbi.v13i1.6594 

Allagui, B. (2014). Writing through WhatsApp: an evaluation of students writing performance. International Journal 

of Mobile Learning and Organisation, 8(3-4), 216-231. doi: https://doi.org/10.1504/IJMLO.2014.067022 

Alsedrah, I. (2023). Digitalization and Small & Medium Enterprise Performance: A Research to Improve Business 

Practices. Business Review of Digital Revolution, 3(1), 20-29. doi: https://doi.org/10.62019/BRDR.03.01.03 

Arain, S. S., Khatoon, A., & Samson, A. (2021). Circumstances Tailing off Quality of Teaching English as a 

Foreign Language at Secondary Schools Level in Pakistan. International Review of Social Sciences, 

9(2), 33-42. Retrieved from https://irss.academyirmbr.com/papers/1613392690.pdf 

Azizi, M., Nemati, A., & Estahbanati, N. (2017). Meta-Cognitive Awareness of Writing Strategy Use among Iranian EFL 

Learners and Its Impact on Their Writing Performance. International Journal of English Language & Translation 

Studies, 5(1), 42-51. Retrieved from http://www.eltsjournal.org/archive/value5%20issue1/6-5-1-17.pdf 

Bilal, H. A., Tariq, A. R., Din, N., Latif, H., & Anjum, M. N. (2013). Investigating the problems faced by the teachers 

in developing English writing skills. Asian Journal of Social Sciences and Humanities, 2(3), 238-244. 

Retrieved from http://www.ajssh.leena-luna.co.jp/AJSSHPDFs/Vol.2(3)/AJSSH2013(2.3-27).pdf 

Cheah, J.-H., Sarstedt, M., Ringle, C. M., Ramayah, T., & Ting, H. (2018). Convergent validity assessment of 

formatively measured constructs in PLS-SEM: On using single-item versus multi-item measures in 

redundancy analyses. International Journal of Contemporary Hospitality Management, 30(11), 3192-

3210. doi: https://doi.org/10.1108/IJCHM-10-2017-0649 

Chou, M.-H. (2017). A Task-based Language Teaching Approach to Developing Metacognitive 

Strategies for Listening Comprehension. International Journal of Listening, 31(1), 51-70. doi: 

https://doi.org/10.1080/10904018.2015.1098542 

https://doi.org/10.24042/ee-jtbi.v13i1.6594
https://doi.org/10.1504/IJMLO.2014.067022
https://doi.org/10.62019/BRDR.03.01.03
https://irss.academyirmbr.com/papers/1613392690.pdf
http://www.eltsjournal.org/archive/value5%20issue1/6-5-1-17.pdf
http://www.ajssh.leena-luna.co.jp/AJSSHPDFs/Vol.2(3)/AJSSH2013(2.3-27).pdf
https://doi.org/10.1108/IJCHM-10-2017-0649
https://doi.org/10.1080/10904018.2015.1098542


Razzaq & Hamzah / Eurasian Journal of Applied Linguistics 9(3) (2023) 48-62                                           60 

 

Chung, W. S., & Leung, M.-T. (2016). The Structural Relationships Between Foreign Language Speaking 

Anxiety, Perceived English Competence, English Learning Motivation, Willingness to Communicate, 

English Learning Engagement and Motivational Intensity in Hong Kong Secondary Students. In M.-

T. Leung & L. M. Tan (Eds.), Applied Psychology Readings (pp. 147-169). Springer Singapore. doi: 

https://doi.org/10.1007/978-981-10-2796-3_11 

Creswell, J. W. (2002). Educational Research: Planning, Conducting, and Evaluating Quantitative (7 ed.). 

Prentice Hall Upper Saddle River, NJ. 

Creswell, J. W. (2009). Research Designs: Qualitative, Quantitative, and Mixed Methods Approaches. 

Thousand Oaks, CA: Sage Publications. 

De Bernardi, B., & Antolini, E. (2006). Fostering Students' Willingness and Interest in Argumentative 

Writing: An Intervention Study. In S. Hidi & P. Boscolo (Eds.), Writing and Motivation (pp. 183-201). 

Brill. doi: https://doi.org/10.1163/9781849508216_011 

Diaz, I. (2015). Training in Metacognitive Strategies for Students' Vocabulary Improvement by Using 

Learning Journals. Profile Issues in TeachersProfessional Development, 17(1), 87-102. doi: 

https://doi.org/10.15446/profile.v17n1.41632 

Espin, C. A., Weissenburger, J. W., & Benson, B. J. (2017). Assessing the Writing Performance of Students in 

Special Education. In G. A. Troia & S. Graham (Eds.), Students Who Are Exceptional and Writing 

Disabilities: Prevention, Practice, Intervention, and Assessment:a Special Issue of exceptionality (pp. 

55-66). Routledge. doi: https://doi.org/10.4324/9780203063293-4 

Festas, I., Oliveira, A. L., Rebelo, J. A., Damião, M. H., Harris, K., & Graham, S. (2015). Professional 

development in self-regulated strategy development: Effects on the writing performance of 

eighth grade Portuguese students. Contemporary Educational Psychology, 40, 17-27. doi: 

https://doi.org/10.1016/j.cedpsych.2014.05.004 

Flavell, J. H. (1979). Metacognition and cognitive monitoring: A new area of cognitive–developmental inquiry. 

American Psychologist, 34(10), 906-911. doi: https://doi.org/10.1037/0003-066X.34.10.906 

Geng, J., & Razali, A. B. (2022). Effectiveness of the Automated Writing Evaluation Program on 

Improving Undergraduates' Writing Performance. English Language Teaching, 15(7), 49-60. doi: 

https://doi.org/10.5539/elt.v15n7p49 

Goctu, R. (2017). Metacognitive Strategies in Academic Writing. Journal of Education in Black Sea Region, 

2(2), 82-96. doi: https://doi.org/10.31578/jebs.v2i2.44 

Gold, A. H., Malhotra, A., & Segars, A. H. (2001). Knowledge Management: An Organizational Capabilities Perspective. 

Journal of Management Information Systems, 18(1), 185-214. doi: https://doi.org/10.1080/07421222.2001.11045669 

Gul, N., Ali, M., & Sabih-Ul-Hassan, S. (2022). An Investigation Into The Challenges Faced By The Secondary 

Level Students In Speaking English In District Kohat Kpk Pakistan. Pakistan Journal of Social 

Research, 4(2), 1018-1027. doi: https://doi.org/10.52567/pjsr.v4i2.596 

Hair, J., & Alamer, A. (2022). Partial Least Squares Structural Equation Modeling (PLS-SEM) in second 

language and education research: Guidelines using an applied example. Research Methods in Applied 

Linguistics, 1(3), 100027. doi: https://doi.org/10.1016/j.rmal.2022.100027 

Hair Jr, J. F., Howard, M. C., & Nitzl, C. (2020). Assessing measurement model quality in PLS-SEM 

using confirmatory composite analysis. Journal of Business Research, 109, 101-110. doi: 

https://doi.org/10.1016/j.jbusres.2019.11.069 

Hair Jr, J. F., Hult, G. T. M., Ringle, C. M., Sarstedt, M., Danks, N. P., & Ray, S. (2021). Partial least squares 

structural equation modeling (PLS-SEM) (3rd ed.). Springer Nature. doi: https://doi.org/10.1007/978-

3-030-80519-7 

Hair Jr, J. F., Sarstedt, M., Hopkins, L., & Kuppelwieser, V. G. (2014). Partial least squares structural 

equation modeling (PLS-SEM): An emerging tool in business research. European Business Review, 

26(2), 106-121. doi: https://doi.org/10.1108/EBR-10-2013-0128 

Hashemian, M., & Farhang-Ju, M. (2022). Comparative Effects of Direct and Metalinguistic Computer-Mediated 

Feedback on L2 Learners' Writing Ability and Willingness-to-Write. Journal of Modern Research in 

English Language Studies, 9(4), 119-142. doi: https://doi.org/10.30479/jmrels.2022.17200.2064 

Henseler, J., Ringle, C. M., & Sarstedt, M. (2015). A new criterion for assessing discriminant validity in 

variance-based structural equation modeling. Journal of the Academy of Marketing Science, 43(1), 

115-135. doi: https://doi.org/10.1007/s11747-014-0403-8 

Izawa, Y., Fujimori, C., Godfrey, C., & Oida, Y. (2017). Relationships Among Self-Efficacy, Willingness, 

and Writing Performance in an Academic Writing Program. Fora, 1, 12-22. Retrieved from 

http://fora.jp/fora01/Izawa_2017_12-22.pdf 

Jacobs, J. E., & Paris, S. G. (1987). Children's Metacognition About Reading: issues in 

Definition, Measurement, and Instruction. Educational Psychologist, 22 (3-4), 255-278. 

doi: https://doi.org/10.1080/00461520.1987.9653052 

Jokhio, A. A., Raza, S. S., Younus, M., & Soomro, A. H. (2020). Teaching Writing Skills in University Large 

Classes In Pakistan: Issues, Challenges and Solutions. JEELS (Journal of English Education and 

Linguistics Studies), 7(1), 25-47. doi: https://doi.org/10.30762/jeels.v7i1.1355 

Kaivanpanah, S., Ghonsooly, B., & Salari Beynabaj, N. (2019). Willingness to write in EFL Contexts. Applied 

Research on English Language, 8(3), 339-364. doi: https://doi.org/10.22108/are.2019.114160.1387 

https://doi.org/10.1007/978-981-10-2796-3_11
https://doi.org/10.1163/9781849508216_011
https://doi.org/10.15446/profile.v17n1.41632
https://doi.org/10.4324/9780203063293-4
https://doi.org/10.1016/j.cedpsych.2014.05.004
https://doi.org/10.1037/0003-066X.34.10.906
https://doi.org/10.5539/elt.v15n7p49
https://doi.org/10.31578/jebs.v2i2.44
https://doi.org/10.1080/07421222.2001.11045669
https://doi.org/10.52567/pjsr.v4i2.596
https://doi.org/10.1016/j.rmal.2022.100027
https://doi.org/10.1016/j.jbusres.2019.11.069
https://doi.org/10.1007/978-3-030-80519-7
https://doi.org/10.1007/978-3-030-80519-7
https://doi.org/10.1108/EBR-10-2013-0128
https://doi.org/10.30479/jmrels.2022.17200.2064
https://doi.org/10.1007/s11747-014-0403-8
http://fora.jp/fora01/Izawa_2017_12-22.pdf
https://doi.org/10.1080/00461520.1987.9653052
https://doi.org/10.30762/jeels.v7i1.1355
https://doi.org/10.22108/are.2019.114160.1387


Razzaq & Hamzah / Eurasian Journal of Applied Linguistics 9(3) (2023) 48-62                                           61 

 

Karlen, Y. (2017). The development of a new instrument to assess metacognitive strategy knowledge about 

academic writing and its relation to self-regulated writing and writing performance. Journal of 

Writing Research, 9(1), 61-86. doi: https://doi.org/10.17239/jowr-2017.09.01.03 

Karlen, Y., & Compagnoni, M. (2017). Implicit Theory of Writing Ability: Relationship to Metacognitive 

Strategy Knowledge and Strategy Use in Academic Writing. Psychology Learning & Teaching, 16(1), 

47-63. doi: https://doi.org/10.1177/1475725716682887 

Kissau, S., McCullough, H., & Pyke, J. G. (2010). “Leveling the Playing Field:” The Effects of Online Second 

Language Instruction on Student Willingness to Communicate in French. Calico Journal, 27(2), 277-

297. doi: https://doi.org/10.11139/cj.27.2.277-297 

Krejcie, R. V., & Morgan, D. W. (1970). Determining Sample Size for Research Activities. Educational and 

Psychological Measurement, 30(3), 607-610. doi: https://doi.org/10.1177/001316447003000308 

Ku, K. Y. L., & Ho, I. T. (2010). Metacognitive strategies that enhance critical thinking. Metacognition and 

Learning, 5(3), 251-267. doi: https://doi.org/10.1007/s11409-010-9060-6 

Lai, E. R. (2011). Metacognition: A Literature Review. Always Learning: Pearson Research Report, 24, 1-40. Retrieved 

from https://nuovoeutile.it/wp-content/uploads/2015/11/Metacognition_Literature_Review_Final.pdf 

Le, M., Cao, J. T., & Yaoyuneyong, G. (2019). The Impact of Brand Love, Brand Attachment, and Electronic Shopping 

Experience Satisfaction (eSES) on Consumer Willingness to Write Reviews. Association of Marketing Theory 

and Practice Proceedings 2019, 29. Retrieved from https://digitalcommons.georgiasouthern.edu/amtp-

proceedings_2019/29 

Liang, H., Ye, L., Liang, W., Wang, R., Ge, F., Fan, L., et al. (2019). Potential factors of specialists' willingness 

to write editorial and commentary: a retrospective study based on 5,091 invitations. Annals of 

Translational Medicine, 7(24), 805. doi: https://doi.org/10.21037/atm.2019.12.75 

Lv, F., & Chen, H. (2010). A Study of Metacognitive-Strategies-Based Writing Instruction for Vocational College 

Students. English Language Teaching, 3(3), 136-144. doi: https://doi.org/10.5539/elt.v3n3p136 

Madeng, M. (2019). Using Dialogue Journals to Develop Less Able EFL Students' Writing Skills and 

Willingness to Write (Doctoral dissertation, Prince of Songkla University). Retrieved from 

https://kb.psu.ac.th/psukb/bitstream/2016/12560/1/435377.pdf 

Madeng, M., & Palanukulwong, T. (2019). Low proficiency students’ attitudes toward English writing, 

dialogue journal writing and their willingness to write in English. Academic Services Journal, Prince 

of Songkla University, 30(3), 110-120. doi: https://doi.org/10.14456/asj-psu.2019.50 

Marlina, R., & Giri, R. A. (2014). The Pedagogy of English as an International Language: Perspectives from 

Scholars, Teachers, and Students. Springer. doi: https://doi.org/10.1007/978-3-319-06127-6 

McCarthy, P., Meier, S., & Rinderer, R. (1985). Self-Efficacy and Writing: A Different View of Self-Evaluation. 

College Composition and Communication, 36(4), 465-471. doi: https://doi.org/10.2307/357865 

Meletiadou, E. (2022). Learners' perceptions of peer assessment: implications for their willingness to write in 

an EFL context. International Journal of Teacher Education and Professional Development 

(IJTEPD), 5(1), 1-14. doi: https://doi.org/10.4018/IJTEPD.295539 

Molina-Azorín, J. F. (2007). Mixed Methods in Strategy Research: Applications and Implications in 

the Resource-Based View. In D. J. Ketchen & D. D. Bergh (Eds.), Research Methodology in 

Strategy and Management (Vol. 4, pp. 37-73). Emerald Group Publishing Limited. doi: 

https://doi.org/10.1016/S1479-8387(07)04003-9 

Olasina, G. (2017). An Evaluation of Educational Values of YouTube Videos for Academic Writing. The African Journal 

of Information Systems, 9(4), 2. Retrieved from https://digitalcommons.kennesaw.edu/ajis/vol9/iss4/2 

Panahandeh, E., & Asl, S. E. (2014). The Effect of Planning and Monitoring as Metacognitive Strategies on 

Iranian EFL Learners’ Argumentative Writing Accuracy. Procedia-Social and Behavioral Sciences, 

98, 1409-1416. doi: https://doi.org/10.1016/j.sbspro.2014.03.559 

Park, J. (2021). Creative Writing Workshop with Native and Non-native EnglishSpeaking Graduate 

Students: A Comparative Study. The Asian EFL Journal, 25(1), 24-48. Retrieved from 

https://www.aminef.or.id/c/uploads/2021/01/32372600.pdf 

Phakiti, A. (2006). Modeling cognitive and metacognitive strategies and their relationships to EFL 

reading test performance. Melbourne Papers in Language Testing, 11(1), 53-94. Retrieved from 

https://search.informit.org/doi/abs/10.3316/aeipt.165763 

Pitenoee, M. R., Modaberi, A., & Ardestani, E. M. (2017). The Effect of Cognitive and Metacognitive Writing 

Strategies on Content of the Iranian Intermediate EFL Learners’ Writing. Journal of Language 

Teaching and Research, 8(3), 594-600. doi: https://doi.org/10.17507/jltr.0803.19 

Pourfeiz, J. (2022). Willingness to write and writing performance of EFL students: Pursuit of relevance. 

Eurasian Journal of Language Teaching & Linguistic Studies (EAJLTLS), 2(1), 158. Retrieved from 

https://www.eajltls.com/index.php/home/article/view/35 

Qin, C., Zhang, R., & Xiao, Y. (2022). A questionnaire-based validation of metacognitive strategies in writing 

and their predictive effects on the writing performance of English as foreign language student 

writers. Frontiers in Psychology, 13, 1071907. doi: https://doi.org/10.3389/fpsyg.2022.1071907 

Qin, L. T., & Zhang, J. L. (2019). English as a foreign language writers’ metacognitive strategy knowledge of 

writing and their writing performance in multimedia environments. Journal of Writing Research, 

12(2), 394-413. doi: https://doi.org/10.17239/jowr-2019.11.02.06 

https://doi.org/10.17239/jowr-2017.09.01.03
https://doi.org/10.1177/1475725716682887
https://doi.org/10.11139/cj.27.2.277-297
https://doi.org/10.1177/001316447003000308
https://doi.org/10.1007/s11409-010-9060-6
https://nuovoeutile.it/wp-content/uploads/2015/11/Metacognition_Literature_Review_Final.pdf
https://digitalcommons.georgiasouthern.edu/amtp-proceedings_2019/29
https://digitalcommons.georgiasouthern.edu/amtp-proceedings_2019/29
https://doi.org/10.21037/atm.2019.12.75
https://doi.org/10.5539/elt.v3n3p136
https://kb.psu.ac.th/psukb/bitstream/2016/12560/1/435377.pdf
https://doi.org/10.14456/asj-psu.2019.50
https://doi.org/10.1007/978-3-319-06127-6
https://doi.org/10.2307/357865
https://doi.org/10.4018/IJTEPD.295539
https://doi.org/10.1016/S1479-8387(07)04003-9
https://digitalcommons.kennesaw.edu/ajis/vol9/iss4/2
https://doi.org/10.1016/j.sbspro.2014.03.559
https://www.aminef.or.id/c/uploads/2021/01/32372600.pdf
https://search.informit.org/doi/abs/10.3316/aeipt.165763
https://doi.org/10.17507/jltr.0803.19
https://www.eajltls.com/index.php/home/article/view/35
https://doi.org/10.3389/fpsyg.2022.1071907
https://doi.org/10.17239/jowr-2019.11.02.06


Razzaq & Hamzah / Eurasian Journal of Applied Linguistics 9(3) (2023) 48-62                                           62 

 

Rafiee, M., & Abbasian-Naghneh, S. (2020). Willingness to write (WTW): Development of a model in EFL writing 

classrooms. Cogent Education, 7(1), 1847710. doi: https://doi.org/10.1080/2331186X.2020.1847710 

Rahimi, M., & Katal, M. (2012). Metacognitive strategies awareness and success in learning English as 

a foreign language: an overview. Procedia-Social and Behavioral Sciences, 31, 73-81. doi: 

https://doi.org/10.1016/j.sbspro.2011.12.019 

Ringle, C. M., Sarstedt, M., & Straub, D. (2012). A Critical Look at the Use of PLS-SEM in MIS Quarterly. 

MIS Quarterly (MISQ), 36(1), 3-14. doi: https://doi.org/10.2307/41410402 

Safari, Y., & Meskini, H. (2016). The Effect of Metacognitive Instruction on Problem Solving Skills in 

Iranian Students of Health Sciences. Global Journal of Health Science, 8(1), 150-156. doi: 

https://doi.org/10.5539/gjhs.v8n1p150 

Saleem, M., & Akbar, R. A. (2020). Issues of English Curriculum Implementation at Higher Secondary 

Level Schools in Pakistan. Review of Education, Administration & Law, 3(2), 293-305. doi: 

https://doi.org/10.47067/real.v3i2.64 

Sarkhoush, H. (2013). Relationship among Iranian EFL Learners' Self-efficacy in Writing, Attitude towards 

Writing, Writing Apprehension and Writing Performance. Journal of Language Teaching & 

Research, 4(5), 1126-1132. doi: https://doi.org/10.4304/jltr.4.5.1126-1132 

Schwieter, J. W., Jackson, J., & Ferreira, A. (2021). When ‘domestic’and ‘international’students study abroad: 

reflections on language learning, contact, and culture. International Journal of Bilingual Education 

and Bilingualism, 24(1), 124-137. doi: https://doi.org/10.1080/13670050.2018.1447545 

Sharifian, F. (2017). English as an International Language. In Y. Y. Kim (Ed.), The International 

Encyclopedia of Intercultural Communication  (pp. 1-5). John Wiley & Sons. doi: 

https://doi.org/10.1002/9781118783665.ieicc0027 

Sharrad, A., & Faravani, A. (2021). Delving into the Relationships among Iraqi EFL Learners' Willingness to 

Write, Personality Types and Writing Ability. KURMANJ; The Journal of Culture, Humanities and 

Social Science, 3(1), 23-29. doi: https://doi.org/10.47176/kurmanj.3.1.23 

Shiau, W.-L., Sarstedt, M., & Hair, J. F. (2019). Internet research using partial least squares structural 

equation modeling (PLS-SEM). Internet Research, 29(3), 398-406. doi: https://doi.org/10.1108/IntR-

10-2018-0447 

Siddiqui, К. A., Rifat Abbas, K., & Siddiqui, I. A. (2022). Self-Confidence and Speaking Skills of the First-Year 

Undergraduates: A Correlational Study at a Public Sector University in Pakistan. Orbis Linguarum, 

20(1), 106-110. doi: https://doi.org/10.37708/ezs.swu.bg.v20i1.14 

Stallings, V., & Tascione, C. (1996). Student Self-Assessment and Self-Evaluation. The Mathematics Teacher, 

89(7), 548-554. doi: https://doi.org/10.5951/MT.89.7.0548 

Suwanarak, K. (2018). Self-Evaluation of Thai Adult Learners in English Writing Practice. 3L: The Southeast 

Asian Journal of English Language Studies, 24(2), 95–111. doi: https://doi.org/10.17576/3L-2018-

2402-08 

Tabrizi, A. R. N., & Rajaee, M. (2016). The Effect of Metacognitive and Cognitive Writing Strategies on Iranian 

Elementary Learners¡¯ Writing Achievement. International Journal of Learning and Development, 

6(3), 216-229. doi: https://doi.org/10.5296/ijld.v6i3.9935 

Tan, K. H., Farashaiyan, A., Sahragard, R., & Faryabi, F. (2020). Implications of English as an International 

Language for Language Pedagogy. International Journal of Higher Education, 9(1), 22-31. doi: 

https://doi.org/10.5430/ijhe.v9n1p22 

Tashakkori, A., & Teddlie, C. (2003). Issues and dilemmas in teaching research methods courses in social and 

behavioural sciences: US perspective. International Journal of Social Research Methodology, 6(1), 

61-77. doi: https://doi.org/10.1080/13645570305055 

Walshe, R. D. (2015). Writing as Process. In J. Turbill, G. Barton, & C. Brock (Eds.), Teaching writing in today’s classroom: 

Look back to look forward (pp. 13-25). Norwood: Australian Literacy Educators’ Association. Retrieved from 

https://foundationforlearningandliteracy.info/wp-content/uploads/2020/07/Writing-as-a-Process.pdf 

Wen, Y.-H. (2012). A Study on Metacognition of College Teachers. The Journal of Human Resource and Adult Learning, 

8(1), 80-91. Retrieved from https://www.proquest.com/openview/067238b3a942fc064c3b5b507ca596c0 

Zhang, J., Beckmann, N., & Beckmann, J. F. (2023). More than meets the ear: Individual differences in trait and state 

willingness to communicate as predictors of language learning performance in a Chinese EFL context. 

Language Teaching Research, 27(3), 593-620. doi: https://doi.org/10.1177/1362168820951931 

Zhang, L., & Seepho, S. (2013). Metacognitive Strategy Use and Academic Reading Achievement: Insights 

from a Chinese Context. Electronic Journal of Foreign Language Teaching, 10(1), 54-69. Retrieved 

from https://e-flt.nus.edu.sg/wp-content/uploads/2020/09/v10n12013/zhang.pdf 

Zhang, L. J., & Qin, T. L. (2018). Validating a Questionnaire on EFL Writers’ Metacognitive Awareness of 

Writing Strategies in Multimedia Environments. In Å. Haukås, C. Bjørke, & M. Dypedahl 

(Eds.), Metacognition in Language Learning and Teaching  (pp. 157-178). Routledge. doi: 

https://doi.org/10.4324/9781351049146-9 

Zohoorian, Z. (2023). A comparative study of solitary and teacher-led pre-task planning effect on EFL 

university learners’ writing performance: A case of an online platform amidst COVID-19. Forum for 

Linguistic Studies, 5(1), 173-196. doi: https://doi.org/10.18063/fls.v5i1.1568 

https://doi.org/10.1080/2331186X.2020.1847710
https://doi.org/10.1016/j.sbspro.2011.12.019
https://doi.org/10.2307/41410402
https://doi.org/10.5539/gjhs.v8n1p150
https://doi.org/10.47067/real.v3i2.64
https://doi.org/10.4304/jltr.4.5.1126-1132
https://doi.org/10.1080/13670050.2018.1447545
https://doi.org/10.1002/9781118783665.ieicc0027
https://doi.org/10.47176/kurmanj.3.1.23
https://doi.org/10.1108/IntR-10-2018-0447
https://doi.org/10.1108/IntR-10-2018-0447
https://doi.org/10.37708/ezs.swu.bg.v20i1.14
https://doi.org/10.5951/MT.89.7.0548
https://doi.org/10.17576/3L-2018-2402-08
https://doi.org/10.17576/3L-2018-2402-08
https://doi.org/10.5296/ijld.v6i3.9935
https://doi.org/10.5430/ijhe.v9n1p22
https://doi.org/10.1080/13645570305055
https://foundationforlearningandliteracy.info/wp-content/uploads/2020/07/Writing-as-a-Process.pdf
https://www.proquest.com/openview/067238b3a942fc064c3b5b507ca596c0
https://doi.org/10.1177/1362168820951931
https://e-flt.nus.edu.sg/wp-content/uploads/2020/09/v10n12013/zhang.pdf
https://doi.org/10.4324/9781351049146-9
https://doi.org/10.18063/fls.v5i1.1568

