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Abstract

Language learning strategies in second language or foreign language learning rank highest among students’
personal development plans. Various factors are supposed to affect the choice of a language learning strategy
such as gender, age, cultural origins, motivation and language proficiency level. This study aimed to identify
the different types of language learning strategies are employed by university students, whether there exists
any difference in the choice of strategies based on gender or level of study such as freshmen, sophomores,
juniors, and seniors. By using a quantitative research design through a classification approach, this study
collected data from a sample of 200 students (108 males and 92 females) in the age group of 18-21 years,
identified through random sampling method from Al-Baha university, Saudi Arabia. All the participants were
undergraduate students at different academic levels, with at least 12 years of experience of learning English
in a formal context in Saudi Arabia. A written questionnaire and Strategy Inventory for Language Learning
(SILL) developed by Oxford (1990) was used to collect data, and Mean, Standard Deviations, t-test value, and
ANOVA were measured to analyze the findings. The findings revealed that compensation strategies were
dominant among Al-Baha University students; there were also no gender or academic level differences in
their selection of language learning strategy. The study also concluded that a language learning strategy
should be used only to determine the best communication tool. This study provides a subtle signal for
curriculum designers and material developers to pay attention to language learning strategies.

© 2023 EJAL & the Authors. Published by Eurasian Journal of Applied Linguistics (EJAL). This is an open-access article
distributed under the terms and conditions of the Creative Commons Attribution license (CC BY-NC-ND)
(http://creativecommons.org/licenses/by-nc-nd/4.0/).
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Introduction

Foreign language learning ranks high among individuals' personal development plans. Nowadays,
foreign language learning is based on various reasons. Regardless of the reason, learning a foreign language
has become one of the important goals today. To achieve this goal, people spend serious money, effort and
time (Gu, 2018). Therefore, not being able to reach the goal in foreign language learning or reaching it late
will cause despair in individuals. It is believed that foreign language learning should be carried out with some
strategies, methods and techniques in order to avoid disappointments in this regard. Within this framework,
language learning strategies have been developed (Biyikli, 2023; Teng & Huang, 2019).

In the classroom environment, teachers are expected to have goals related to learning processes as well
as goals related to learning products. What is meant here are the techniques and strategies that students can
use to achieve learning. Oxford (1993) examined the factors affecting language learning strategy and revealed
that gender, age, cultural origins, motivation and language proficiency level are important determinants of
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the choice of language learning strategy by college students. Learning strategies can be defined as students
making the necessary efforts to give meaning to and appropriate the information presented to them through
their mental processes during the learning-teaching process or in their individual preparations (Albayrak &
Serin, 2022). Several studies in this context have been carried out to investigate the type of language learning
strategies of English language learners (Aziz & Shah, 2020; Chanderan & Hashim, 2022; Sukying, 2021).
This shows that understanding of learners’ strategy is of great significance for academic practitioners, as it
could yield fruitful information about the language acquisition process and the role of learning strategies in
language development, particularly in EFL/ ESL contexts.

The current study aimed to investigate the role played by gender in adopting language learning strategy
among EFL/ESL students at the college level. In the Arab world, there is an apparent paucity of studies
investigating the role played by gender in adopting language learning strategy among EFL/ESL students at
the college level (Radwan, 2011). Therefore, there is a dire need to conduct a study to contribute to the domain
of language learning strategy. Specifically, this study framed the following three research questions:

1. What are the types of language learning strategy among university students?

2. Do male and female students differ while choosing language learning strategy?

3. Does the academic grade (freshmen, sophomores, juniors, and seniors) differ in their choice of language
learning strategy?

In this study, gender referred to the roles and expectations attributed to males and females in a given
society, roles which change over time, place, and life stage (Doganulkit & Yavuzer, 2023; Kaufman,
Eschliman, & Karver, 2023). Language learning strategies were contextualized as “steps taken by students
to enhance their own learning and tools for active self-directed involvement in learning, which is essential for
developing communicative competence” (Oxford, 1990). English as a Second Language (ESL) is a traditional
term for the use or study of the English language by non-native speakers in an English-speaking environment,
also often known as English for speakers of other languages, ESOL (Nordquist, 2019).

Literature Review

» Language Learning Strategies and Teaching-Learning Process

Lessard-Clouston (1997) mentioned four basic features of language learning strategies. First, language
learning strategies are generated by the learner. The learner determines the steps in the learning process
himself and does not need external support for these steps. Second, these strategies contribute to the
improvement of language proficiency through the development of basic skills in the second language. Third,
strategies can be visible practices, such as behavior, steps, or techniques, or they can be intangible, such as
thoughts and mental processes. Finally, language learning strategies require knowledge and memory. Oxford
(1990) made additions to the features mentioned above, and argued that language learning strategies
facilitate the teaching-learning process. These strategies make the available data more understandable
during the learning process or at the end of the learning process. Owing to the positive impact of these
strategies, students are more self-directed; they increase the responsibilities of language teachers; they focus
on problem solving; they involve many aspects beyond the cognitive; they are teachable; and they are flexible
and affected by a wide variety of factors. During the learning process, students perform some actions in their
minds, knowingly or unconsciously. Mental actions such as making generalizations, making analyses,
drawing conclusions, and establishing relationships can be described as learning strategies used by the
individual. With these mental actions, students aim to increase their own learning and make their learning
permanent (Baysal, 2019).

A common misconception about learning strategies is that they are the same as communication
strategies. However, communication strategies are the strategies used by individuals who speak the language
to cope with difficulties in communication. In other words, communication strategies are just some methods
used to ensure mutual understanding at the time of communication. Language learning strategies are the
strategies used during communication as well as the processing, storage and retrieval of information in the
mind techniques for calling. To be more precise, communication strategies are a part of language learning
strategies, but language learning strategies are more diverse and comprehensive. Based on this, we can say
that the primary benefit of language learning strategies is the development of communication skills (Griffiths,
2020).

This is consistent with Oxford (1990), who considered the main purpose of language learning as
communicative competence and defined learning strategies as "the steps taken by the learner to make
learning easier, faster, fun, self-controlled, effective and adaptable to new situations." In another study Oxford
(2017) stated that language learning strategies are not just a formal structure of strategies, and that this
classification includes "internal phenomena such as thoughts, cognition, what the learner thinks, actions such
as what the learner does, techniques, tools, and methods such as what the learner uses." It states that
behaviors such as how the learner behaves also include the general tendencies of the learner. From this
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perspective, he brought a multifaceted flow perspective to his strategy classification. Again, with this
definition, he tried to emphasize that strategies should not be viewed only formally or terminologically, but
that their functionality is much more important.

e Direct and Indirect Language Learning Strategies

Oxford (1990) classified language learning strategies in two different dimensions: direct and indirect.
Direct learning strategies address newly learned language directly and work with a variety of language
learning tasks activities and situations in a classroom. Direct strategies may be classified into three types:
memory strategies, which include tasks such as remembering and organizing new information; cognitive
strategies, which include tasks such as understanding and producing new things; and compensatory
strategies, which enable the use of language despite knowledge gaps.

Memory strategies, also called memory enhancement strategies (Faruk Ipek & Yesilbursa, 2017), have
been used since ancient times when, in order to remember long speeches, orators would connect different
parts of their speech to different rooms of a house or temple and then walk from room to room to remember
them (Gu, 2018). As literacy spread, people used memory strategies to remember farming, weather forecasts,
or birth and death dates. In language learning, memory strategies involve very simple principles such as
sequencing, associating, and repetition, which help learners store verbal material and recall it when
necessary, during the communication process (Azzam & Easteal, 2021; Kancharla, Kanagaraj, & Gopal, 2023;
Niroula & Niroula, 2020). Memory strategies also help the information progress from the real level to the skill
level through structured repetitions. In other words, information that was initially more procedural and
automatic, becomes easily remembered and not immediately forgotten (Oxford, 1990).

Cognitive strategies, being very popular among foreign language learners, help learn a new language,
either though creative measures or manipulation of the target language (Balci & Ugiiten, 2018; Habdk &
Magyar, 2020). Cognitive strategies develop many skills such as understanding, producing, organizing,
analysis and reasoning (to create a structure in the target language), to develop a model that can help learners
improve their mistakes especially by transferring a rule from their native language to the new language
(Azzam & Easteal, 2021; Oxford & Gkonou, 2018; Rubin, 1981). It is, therefore, important for learners
learning a target language to analyze learning activities and know such cognitive strategies that directly
affect effective learning in the classroom. These cognitive strategies include the use of the rules of the target
language, create meaningful sentences by using the newly learned words in newly learned structures, be able
to say the words he/she hears and learns in the target language, and form a meaningful meaning by placing
a word in a sentence (Masitoh et al., 2023; Oxford, 1990). Cognitive strategies help learners to perform mental
operations such as forming sentences, associating newly learned structures with previously learned
structures, using previously learned structures to use a newly learned subject more easily, with less effort
and energy by using foreign language strategies (Wood, 2020).

Compensatory strategies enable learners to comprehend the new language despite limitations in both
language comprehension and knowledge. It comes into play especially where there is insufficient grammar or
vocabulary skills (Habok & Magyar, 2020). There can be multiple compensatory strategies to learn language
e.g., through picture boards, communication books and devices, that can help to increase verbal and written
communication. compensatory strategies are also known to compensate or make up for learners’ impairments
or a specific weakness or deficit. Compensatory strategies may, therefore, be recommended especially when
people face problems in concentrating, remembering, or making decisions. Thus, compensatory strategies
often require the use of cognitive functions. For example, in a noisy environment, it is difficult to focus on
reading; or it is hard to sleep when loud music is played nearby. Compensatory strategies help learners adjust
their attention, to block these distractions, and focus on the task at hand.

Compensatory strategies allow people to find new ways to do things with which they struggle. They can
include changes in behavior and changes to the environment that help resolve. In language learning,
compensatory strategies cover up deficits or reduce the negative consequences of poor memory, or
communication challenges. A learner is able to adopt a compensatory behavior in response to a perceived
problem, that requires changes in behavior and in the environment (Oxford, 1990).

Indirect strategies are classified as metacognitive, affective and social strategies. Metacognitive
strategies enable learners to control their own cognition; affective strategies provide control of emotions,
motivation and attitudes; social strategies are the type of strategies that enable learning by communicating
with others (Oxford, 1990). These strategies contribute to learning by indirectly affecting the language
learning process (Teng, 2023).

Metacognitive strategies allow learners to coordinate their own learning processes (Biyikli, 2023;
Kancharla et al., 2023; Yurt, 2022). Oxford (2017) focused heavily on metacognitive strategies, especially in
the domain of language learning strategies. In particular, while strategies such as analysis and synthesis can
be classified as cognitive strategies, planning, observation and evaluation are considered metacognitive
strategies. When language learning strategies are viewed from a metacognitive perspective, students who
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learn and apply language learning strategies will have an idea about their own learning and will have the
chance to regulate their own learning (Coskun, 2021; Drigas & Mitsea, 2020; Duruk, 2021). Students who
learn and use metacognitive strategies coordinate their own learning processes (Godfrey et al., 2023). Such
students are able to organize their thoughts and rules regarding the structures they learn; they are careful
about which learning activities they will take part in; they develop the ability to understand the opportunities
that will help their own learning; and they can organize their current situation accordingly (Kancharla et al.,
2023). Metacognitive strategies also help them plan the elements, determine their level in the language
learning process and self-evaluate.

Affective strategies relate to emotions, attitudes, motivations and values. The emotional side of the student is
perhaps one of the biggest factors affecting the success or failure of language learning. Good language learners are
generally people who can control their own emotions and attitudes about learning. Negative emotions stop progress;
positive emotions make language learning more effective and fun (Shao, Pekrun, & Nicholson, 2019). Students may
exhibit negative emotions such as anxiety, excitement, fear and stress while learning a foreign language. This
situation slows down the learning speed of the students and sometimes even causes the student not to continue the
learning activity. However, this situation can be overcome by applying the affective strategies. Learners who apply
affective strategies in the process of learning a foreign language face fewer affective difficulties and they can easily
overcome possible disappointments. Application of affective strategies help foreign language learners to curb
negative emotions and progress more confidently in their learning. They develop positive emotions such as self-
esteem, self-motivation and a sense of competence in foreign languages and self-expression. Several factors affect
the student's language learning process including self-esteem, sense of competence, anxiety level, and tolerance for
uncertainty. Self-esteem is a person's self-judgment about his or her self-worth. High levels of self-esteem ensure
good language learning development. The sense of competence affects student's motivation, where self-motivation
strategies are effective. A certain level of anxiety allows students to improve their performance, e.g., detrimental
anxiety brings with it doubt, helplessness, self-doubt, disappointment, insecurity, fear and some physical
symptoms. In such situations, self-encouragement with positive words can affect a person's feelings and attitudes
to change and reduce anxiety levels. Tolerance for uncertainty is about accepting confusing situations and perhaps
being willing to take risks. A moderate level of tolerance for uncertainty is desirable. In this way, students become
more open-minded and can cope with complex situations and events while learning a new language (Oxford, 1990).

The third type, social strategies, also play an important role in the language learning process. One of the
most basic social communication tools is 'asking questions'. Asking questions allows students to better
understand what is being said and allows the conversation to continue and gain more input in the target
language. Strategies for asking questions for clarification or correction are also useful in the classroom.
Collaborative work is a must for language students. Many studies have shown that working together results
in increased self-confidence, self-esteem, enjoyment, rapid development, progress, greater respect for
teachers, and greater use of cognitive strategies. Feeling empathy is a necessary feature for successful
communication in any language. Cultural awareness, understanding the feelings and thoughts of others can
be increased through empathy and the use of social strategies (Oxford, 1990). Communicative and social
strategies, which are indirect strategies, are strategies that can be used outside the classroom for students to
practice and socialize a foreign language, as well as in tasks, activities and exercises in the classroom. These
are strategies that students should use both in and out of the classroom.

e Gender Differences

Gender differences is a strong factor affecting language learning strategies. It is a subject of research by
several researchers (Aydogan & Akbarov, 2014; Azizmohammadi & Barjesteh, 2020; Tam, 2013), all of whom
accepted significant differences in the use of language learning strategies between both genders. All these
studies unanimously concluded that females use language learning strategies more frequently than males in
one or other aspects of language (Bozinovi¢ & Sindik, 2011; Ehrman & Oxford, 1989; Tam, 2013). For instance,
Montero-SaizAja (2021) found female learners better than males in vocabulary acquisition; Oxford (2011)
concluded that female students were better than male students in language tasks related to listening
comprehension and speaking skills; Bacon (1992) stated that male and female students use language learning
strategies for reading comprehension in different ways, with female learners gaining an extra edge over the
male learners. However, male students used translation strategies better than female students, and female
students tend to use compensatory strategies. In addition, female students use dialogue inference strategies
more than male students and focus on learning language in social interaction. As a general result of his study,
Bacon (1992) observed that female students used much more strategies than male students. However,
Aydogan & Akbarov (2014) disagreed and argued that there were no significant differences in language
learning strategy preferences between males and females.

Oxford (1989) opine that gender shapes the choice of language learning strategy in a co-educational
environment, because female students are more self-motivated; they use social strategies more intensively
compared to male students; and they resort to different methods in order to have an impact on people and
events. Moreover, it was also argued that female learners are more willing to comply with traditional norms
than male learners. In addition, it has been understood that while male learners can have more influence in



Alshahrani et al. / Eurasian Journal of Applied Linguistics 9(3) (2023) 260-271 264

the public sphere, females are more effective in the private sphere (Oxford, 1989). Studies have been
conducted which conclude that female students use more strategies (Aslan, 2009; Goh & Foong, 1997; Green
& Oxford, 1995; Oxford, 1994; Oxford, 1989). The general use of strategies does not vary depending on the
level at which the foreign language is taught (Green & Oxford, 1995). However, when looking at gender
differences, the use of strategies between male and female students varies depending on whether they receive
elementary or upper-level education.

Theoretical Framework

The current study aimed to identify the role played by gender in adopting language learning strategies
by the ESL/EFL students at college level. The study focused on the types of language learning strategies,
the gender differences in the application of these strategies and whether grades or academic level affected
such language learning preferences by the university students. theoretically, there is no complete agreement
on how many strategies there should be, how they be defined or categorized, and whether there existed any
scientific hierarchy of strategies (Teng & Huang, 2019). Some language learning strategies are quite broad
and possibly cover many activities, while others are narrow in scope, like a keyword technique. Vygotsky’s
(1987) social cultural theory suggests that language learning strategies require internalization of mental
processes through social interaction, through interaction with books or other resources, or through interaction
with the environment. Face-to-face dialogues are more effective than others, and social strategies play an
important role. Examples of these include asking questions, asking for help, and collaborating with others.

This study was based on a broad premise which suggest that most students face the challenge of learning
grammar and vocabulary as they show no interest in language rules nor do they have the innovative approach
to learn a second or a foreign language. In such a case, these students regain their attention with strategies
such as paying attention and connecting with familiar material (Saks & Leijen, 2018a, 2018b). Learners may
often not act realistically in detecting language errors nor may not agree to accept their own low level of
language proficiency (Drigas, Mitsea, & Skianis, 2022). These problems are overcome by using self-
observation, control and self-evaluation strategies (Oxford, 1990). In other words, a need is felt to adopt a
suitable strategy to learn a language. Macaro (2006) believed that "strategies are mental, all strategies occur
in the mind and are managed by the mind," and that these learning strategies are located in working memory.
Similarly, O'malley et al. (1985) stated that language learning strategies are linked to cognitive learning
theories and further emphasized the importance of language learning strategies as they enrich information
retention, learning and perception.

This debate is given a new dimension by behaviorist (Cohen, 2014), who stated that most language learning
strategies are behavioral and thus observable. For instance, "asking questions to clarify" is an observable action,
and a learning strategy as well. This can be understood by a simple principle that strategies occurring in mind are
stored as schemas or mental structures, which are observable (Macaro 2006). However, Oxford (2017) disagrees
with Macaro (2006) and emphasized that, addition to the mental forms of strategies, the implementation of the
characteristics of certain strategies must be in the form of observable actions. In other words, strategies always
work mentally or are guided mentally, but sometimes strategies must also have observable properties. Being
observable does not reduce the mental basis of strategies, since some strategies, such as “rephrasing with
examples,” are both mental and behavioral but are not easily observable, and strategies such as “making mental
translations to make it clear while reading” are merely mental. For this reason, it is difficult to classify all
strategies, there are no clear lines, strategies can transition into different categories.

In accordance with these theoretical opinions and views, and to find a solution to this debate, this study
adopted Oxford’s (1990) classification of language learning strategies into two types: direct and indirect.
Direct learning strategies, which address newly learned language directly through language learning tasks
and exercises, are classified into three types: memory strategies, requiring a learner to remember and
organize new information; cognitive strategies, requiring a learner to understand and produce new things;
and compensatory strategies, requiring innovative and remedial tasks to reduce knowledge gaps. Indirect
strategies, which contribute to learning indirectly and affect the language learning process, are classified as
metacognitive, affective and social strategies. Metacognitive strategies help learners control their mind
(cognition); affective strategies provide control of emotions, motivation and attitudes; and social strategies
enable learning by social interaction and communication (Oxford, 1990).

These theoretical underpinnings were implemented in this study to understand the types of language
learning strategies, the gender differences in the application of these strategies and whether grades or
academic level affected such language learning preferences by the university student. The choice of these
theoretical concepts further show that Oxford (1990) developed the most comprehensive, detailed and
systematic taxonomy of strategies. While the direct strategies required mental processing of the language,
the indirect strategies provided indirect support for language learning through focusing, planning, evaluating,
seeking opportunities, controlling anxiety, increasing cooperation and empathy and other means.
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Methodology

e  Research Design

The study adopted a quantitative research design through a classification approach. The study adopted
the theoretical approach recommended by Oxford (1990) to investigate the language learning strategy in
determining the gender differences and whether there are factors that affect the choice of language learning
strategies at the university level.

o Sampling

A sample of 200 students was identified through random sampling method from Baha university, Saudi
Arabia. All the participants were undergraduate students: freshmen (100), sophomores (40), juniors (30), and
seniors (30). The eligibility criteria for the selection was that each participant should have completed an
average of 12 years of experience of learning English in a formal context in Saudi Arabia. The participants
comprised 108 (54%) males and 92 (46%) females. Their age group was 18-21 years, with average age of 19.5
years; SD = 5.3.

o Instrument

The data was collected through a written questionnaire containing items related to language learning. The
participants completed this pencil and paper-based questionnaire during their class hours under the supervision
of their instructors. Strategy Inventory for Language Learning (SILL), an instrument developed by Oxford (1990)
was used. It contained 50 items, geared to students of English as a SL/FL and took about 30 minutes to complete,
depending on the skill level of the learners. The SILL is a five-point scale ranging from ‘never or almost never’ to
‘always or almost always’. The data collection took place in the academic year of 2022/2023. Permission was
obtained from the respective colleges and departments which the participants belonged to.

e Data Analysis

All the responses to the items in the inventory were analyzed using statistical descriptive analysis by
conducting Mean, Standard Deviations, and t-test value, and ANOVA.

Results and Findings

The findings of this study relate to the arguments raised in the theoretical framework designed for the
current study and are shaped as per the discourse on language learning strategies, direct and indirect. These
findings are also in accordance with the research questions of the study. This section presents the findings
accordingly. Right at the outset, the Cronbach’s Alpha Coefficient was obtained, which ranged from 0.892 to
0.902, indicating excellent reliability of the instrument, as shown in Table 2.

Table 2: The Cronbach’s Alpha Coefficients.

Cronbach’s Alpha

Total 0.901
Memory 0.892
Cognitive 0.901
Compensation 0.902
Metacognitive 0.901
Affective 0.895
Social 0.903

In order to respond to the first research question regarding the types of language learning strategies
among university students, the mean of each type of strategy was measured. Table 3 shows that compensation
strategy had the highest mean; followed by memory strategy, cognitive strategy, social strategy, affective
strategy, and metacognitive with the lowest mean. This suggests that compensation strategies are dominant
among Baha University students.

Table 3: Mean of Each Strategy Type.

Strategy type Learners (n) Total Score Mean SD
Memory 200 5007 3.2 1.2
Cognitive 200 5020 3.3 1.0

Compensation 200 5060 3.5 1.1

Metacognitive 200 4003 2.4 1.6
Affective 200 4180 2.7 1.4

Social 200 4290 2.8 1.3
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To find a response to the second research question regarding gender differences in employing the
language learning strategies, a t-test was used in concurrence with Strategy Inventory for Language Learning
(SILL). Table 4 shows that all t- values are not significant (P>0.05). Therefore, males and females showed no
differences in their SILL.

Table 4: Mean, Standard Deviations, and T-Test Value for The Difference Between Males and Females.

Strategies Males Females T P
Mean SD Mean SD .788 0.81
Memory 3.21 0.88 3.25 0.95 775 0.88
Cognitive 3.27 0.75 3.33 0.78 725 0.85
Compensation 3.53 0.73 3.50 0.89 718 0.86
Metacognitive 2.88 0.70 2.89 0.79 764 0.89
Affective 2.62 0.89 2.68 0.89 754 0.93
Social 2.81 0.74 2.79 0.74 .766 0.83
Total 3.52 0.71 3.50 0.92 .738 0.79

To respond to the third research question related to differences in grade level in language learning
preferences of participants. ANOVA was performed considering grade level (i.e. freshmen, sophomores,
juniors, and seniors) as the independent variable and SILL as the dependent variable. The result of the
ANOVA, as in Table 5, shows that the F-value (for using SILL according to the gender variable was greater
than the alpha level P = 0,433 > 0.05. Therefore, there is any difference due to grade level (i.e. freshmen,
sophomores, juniors, and seniors) in language learning preferences.

Table 5: ANOVA For SILL According to Grade Level.

Sum of Squares df Mean Square F. Sig.
Between Groups 1.765 4 0.61
Within Groups 21.501 195 0,344 1.824 0. 433 not sig.
Total 25.605 199

Discussion

Oxford’s (1990) classification of language learning strategies into two types: direct and indirect, guided
this study. Direct learning strategies were further classified into three types: memory strategies, cognitive
strategies, and compensatory strategies. Similarly, indirect strategies had three types: metacognitive,
affective and social strategies. The study of these strategies revealed that all were interrelated. For example,
students who learned social strategies in learning a foreign language could put into practice what they have
learned through cognitive and metacognitive strategies and would also help develop the communication skills
underlying foreign language learning (Cesur & Rashad, 2008). The common goal of all these strategies was
to improve communicative competence. With these strategies, students could contribute to the development
of communication skills in the target language. Students could take part in their own learning processes and
become self-directed individuals.

In each of these strategies, the roles of both the teacher and the student within and outside the lesson
would increase and both would be active in the process. It was made evident that the conscious use of each of
these language learning strategies has a positive effect on language achievement and language level. This is
consistent with many studies which have shown that students with high language academic success employ
more strategies (Aslan, 2009). It is evident in past studies that successful students in learning English as a
foreign language use strategies harmoniously and choose those that are suitable for their language activities
and their own learning methods, but different from those preferred by their unsuccessful peers. As an
example, Gerami & Baighlou (2011) found out that successful students often used metacognitive strategies,
while unsuccessful students used more cognitive strategies; Stracke (2016) found that primary school
students used metacognitive and social strategies to a large degree, and in contrast, they used cognitive
strategies to a moderate degree. Studies have also revealed that strategy use is related to various factors
other than competence, such as gender (Stracke, 2016), and learning styles (Jie & Xiaoging, 2006). Hence, it
is important that students should be exposed to various strategies in the teaching-learning environment and
the teaching of these strategies should be included.

The findings of the current study support previous results showing that learners adopted a range
of strategies to learn English, but they used these strategies to differing degrees (Sukying, 2021). For
instance, cognitive strategies in the past studies were found to be most frequently used in learning
English as a foreign language (Al-Qahtani, 2013; Charoento, 2017; Chen, 2009); while others
(Khamkhien, 2011; Kunasaraphan, 2015; Tieocharoen & Rimkeeratikul, 2019) showed that memory
strategies were used the least.

Regarding the issue of gender differences raised in this study, Okio (2023) discovered that there existed
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a contextual and methodological gap in examining the effect of gender differences on foreign language
learning. Findings drawn from the current study indicate that gender does not have a significant effect on
language learning strategies, and that both males and females at Baha university use almost similar
strategies. This finding is consistent with that of Sumarni & Rachmawaty (2019) which also proved that both
males and females emphasize on learning equally and that the variety in their use of language learning
strategies aimed at improvement of their learning. Likewise, Bremner (1999) studied language learning
strategies of Hong Kong students and found that males and females did not differ in their use of learning
strategies; however, they preferred compensation and metacognitive strategies the most. This finding is also
in line with that of Ahsanah (2020) and Viriya & Sapsirin (2014), who also showed that there was no
significant difference between male and female students in language learning strategies preferences.
However, this result contradicts with studies (Biabani & Izadpanah, 2019; Teh et al., 2009), which stated that
there existed gender differences in the preference of language learning strategies, but not significant.

Hamid, Link, & Mukim Gadong (2020) explored gender differences in language learning, levels of literacy,
and language difficulties using a qualitative research design. The findings showed that the cultural interest
in Brunei tends to affect both genders as early as in their formative school period. However, findings showed
that through various activities, females increased their literacy abilities and skills in learning English in
drawing and using computer devices in completing take-home assignments. while the male students engaged
themselves in more physical activities, more computer games, and fewer assignment activities. Mehmood
(2020) examined the differences in the learning styles of both genders at the university level and explored
how language teachers used different teaching techniques to respond to such discrepancies in the language
comprehension and learning of their male and female students, along with their perspectives of these learning
styles. The study found that gender differences were positively influenced by the preferred learning style.

The statistical findings of the current study are evident of these results. It was found that compensation
strategies had has the highest mean; memory strategy comes next, followed by cognitive strategies, social
strategies, affective strategies, and finally metacognitive strategies with the lowest mean. This means that
compensation strategies are dominant among Baha University students, though difference between each
strategy was not that large since all participants reflected the same pattern and order of strategy use. The
result of the ANOVA, shows that the F-value (for using language learning strategies) according to the gender
variable was greater than the alpha level (P = 0,433 > 0.05). There was also no difference due to grade level
(i.e. freshmen, sophomores, juniors, and seniors) in language learning strategies preferences. This result is
incongruent with other findings (Chen, 2014; Sepasdar & Soori, 2014), which reported that there was a
significant difference between younger and older language learners in employing language learning
strategies. However, it varied in the current study because participants had gained an average of 12 years of
experience learning English in a formal context in Saudi Arabia.

Oxford (2017) recommends strategy categories should not be rigid, but rather flexible and permeable. The
function or role of a given strategy depends on the given task, the physical context, and the learner's internal
context, such as self-efficacy beliefs. No strategy classification, typology, or taxonomy should directly reflect
how strategies actually work because strategies are complex and have multiple roles. A strategy may be
defined as the basic category of a given strategy, but it must serve other purposes in addition to what is
implied by the category it belongs to. Although studies have argued that a strategy classified as cognitive, for
example, cannot serve different roles (Oxford, 1990, 2011); hence, a clear difference is emphasized in their
categories.

Conclusion

Based on the findings and discussion of the current study, a few conclusions could be drawn. First, the
results of the study show no difference in employing language learning strategies by male and female
students, as both genders used strategies in the same frequency. Secondly, the choice of an appropriate
learning strategy for students’ needs becomes the most important factor to ensure that the language learning
process is successful. Third, this study also proved that age is not significant in determining the type of
learning strategy, since older learners can employ language learning strategies in a much better way than
the younger ones and vice versa.

The study also concluded that classifications of language learning strategies should be used to determine
the best communication tool. One cannot talk about strategies well without general strategy terminology.
There is nothing wrong with these categorical structures as long as these classifications are not seen as
scientific fact or a divinely prescribed structure. Strategy categories may seem like a suggested taxonomy to
label each strategy, but strategies operate much more fluidly than these categories. Any strategy system
should not be allowed to dictate or become mandatory. Although formal categories about strategies are
needed, it is quite good to think of strategies as permeable. For example, “analyzing” may be a cognitive
strategy, but it can also be used to regulate emotions.

One notable limitation of the study was that all subjects included in the study were from Baha university.
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As such, caution must be used in generalizing the results. Secondly, the data collection and analysis mostly
relied on a self-reported questionnaire. Interviewing the learners would make the data richer and would
provide more information, in future studies. Thirdly, the data analysis was confined to closed ended questions;
so it would be better to use open-ended questions to give an opportunity to students to provide more details
about their thoughts and attitudes towards language learning strategies. This study provides a subtle signal
for curriculum designers and material developers to pay attention to language learning strategies. In addition,
the curricula, materials, tasks and activities that require not only the development of learning strategies but
also provide the opportunity to teach good language learning strategies. In this case, instructor can also help
learners maintain motivation, self-learning, and psychological confidence and try to achieve the goal of
learning ESL/EFL.
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